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ABSTRACT

Inferest in Emotional Infelligence can, in part, be gauged by the amount of research activity it has stimulated since first
making an appearance in the psychological literature about 20 years ago. Everyone can profit from enhancing his or
her emotional intelligence, because this important consfruct has a positive impact on human performance, leading fo
personal effectiveness and eventually to overall well-being.

Conventionally, a teacher brings two things to the classroom that are of value fo the learners, one is expertise in the
subject and the other is knowledge of feaching - learning methods. Emotional Intelligence is the unrecognized third
component what a teacher possess and also delivers to her learners indirectly. From the last two decades educational
professionals understood the importance of feelings in the overall development of their pupils and in their own daily tasks.
Teachers are aware of the role played by emaotions in their daily effort. Emotions and skills for coping with them affect
learning processes, mental and physical health, the quality of social relationships and academic and work
performance (Brackett & Caruso, 2007). Teaching is considered to be one of the most stressful occupations, especially
because itinvolves daily work based on social interactions where the teacher must make great efforf fo requlate not only
his or her own emotions, but also those of students, parents, colleagues efc., (Brotheridge & Grandey, 2002). As
emotional infelligence is playing vital role in teaching the present study is affempted fo adopt emotional intelligence
based feaching strategies to enhance emotional intelligence which in turn influence feaching competence. The
objective of this study is fo develop knowledge among sfudent teachers about their strengths and development of
opportunities related fo the emotional infelligence competencies. In the present study the researcher identified Self
awareness, Managing Emotions, Motivating Oneself, Empathy and Handling Relationship (Goleman 1998) from the
different models proposed by Bar-On, Goleman & Boyaizis, Mayor, Salovey & Caruso, Orioli & Cooper. The investigator
developed an emotional intelligence package with activities for each component. Pre — Post Two group experimental
design was adopted in study with a sample of 25 each in experimental and control group.

The result showed that the emotional intelligence package was successful as it evinced an increased Emotional
intelligence on the sample. Further, the study revealed that the student feachers are able to understand their innate
potentials and the ability fo tackle stressful situations. They Qlso expressed their emotions openly and also read the minds
of colleagues. The present study is a lime light for the student teachers fo prepare them in a holistic approach to uphold
their emoftional infelligence and promote better emotional intelligence among their students by designing their
classroom activities in @ more refined manner.

Keywords: Emotional Intfelligence, Teaching Competency, Self Awareness, Managing Emotions, Motivating Oneself,
Empathy and Handling Relationship.

INTRODUCTION reasoning. Skills such as analytic reasoning or technical
Emotions play a quite significant role in guiding and expertise or problem solving are purely cognitive whereas,
directing our behavior. Emotions have traditionally been combination of thought and feelings are termed as
identified as a category different from cognition or emotional. Such combination of cognitive (thought),
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affective (emotion) and conative (motivation) domains
opens a new area of inteligence called Emotional
Intelligence.

Emotional Intelligence evolved along with humankind. Itis
asoldastime. Itisnot afad or atrend, noris it new as many
people believe. It seems novel only because it was
shuffled aside by the twentieth century fixation on
scientific data and rationalism at any cost. The social
sciences are only catching up and becoming
acceptable. Interest in Emotional Infelligence can, in
part, be gauged by the amount of research activity it has
stimulated since first making an appearance in the
psychological literature about 20 years ago. Everyone
can profit from enhancing his or her emotional
intelligence, because this important construct has a
positive impact on human performance, leading to
personal effectiveness and eventually to overall well-
being.

Emotional intelligence in Education probably depend at
least as much on the way teachers publically respond to
their own shiffing moods and stresses, the way they deal
with the leamers in the classroom. Teachers are the most
important piece of education system. They have to use
social and emotional abilities as the result of their duty and
social statute. According to Guy Claxton 'Learning itself is
an intrinsically emotional business' (Claxton 1999). The
process of learning in any context can involve struggle,
frustration, thrill or excitement. In the public and formall
context of the classroom, with all of the dynamics
between teacher and learner and between learners, and
with the perception that there is the prospect of success or
failure, the potential for strong feelings is heightened. It
follows that if the job of a teacheris to help theirlearners to
learn, a teacher needs to be able to recognize the
emotional dimension of leaming and fo work with if,
teachers need to use their emotional intelligence.
However, many teachers fail to recognize the role of
emotional intelligence in their work. There are teachers
who were very competent in their teaching skills, but who
simply did not pay aftention to theiremotional dimensions
failintheir professional life.

Conventionally, a tfeacher brings two things to the

classroom. One is expertise in the subject and the other s
knowledge of leamning and tfeaching methods - a
teacher's pedagogy, such as how to structure the content
being presented, how to encourage participation by
learners, use of materials and so on. Emotional
intelligence is the unrecognized third component of what
ateacherand also deliversto herlearners indirectly.

From the last two decades educational professionals
understood the importance of feelings in the overall
development of their pupils and in their own daily tasks.
Teachers are aware of the role played by emotions in their
daily effort. Emotions and skills for coping with them affect
leaming processes, mental and physical health, the
quality of social relationships and academic and work
performance (Brackett & Caruso, 2007). Teaching is
considered to be one of the most stressful occupations,
especially because it involves daily work based on social
interactions where the teacher must make great effort o
regulate not only his or her own emotions, but also those of
students, parents, colleagues etc., (Brotheridge &
Grandey, 2002).

The current lack of recognition of the importance of
emotional intelligence for teachers is reflected in teacher
fraining courses at all levels. It is time to recognize the
central role that emotions play in learning and to ensure
that emotional intelligence is a part of every teacher's
professional development, Emotional intelligence helps
the prospective teachers to be professionally competent
to manage tomorrow's furbulent classrooms. Nurturing
emotional intelligence creates not only higher
achievement in individuals, but also increased on-task
behaviours and reduction in discipline problems, without
EQ, IQremains apotential.

Need for the Study

Education has a crucial role to play in enlarging and
enlightening the mind to enable the individual to be
effective and successful professionally and personally in
life. The complexity of contemporary life confronts an
individual with many critical crises.  So it often becomes
for anindividual to cope up with the problems of life, here
the concept of emotional intelligence plays a significant
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role. Building ones El has a lifelong impact, EQ helps us to
understand how and why we react and respond to certain
events in the organization, it also helps us to appreciate
that our daily encounters are shaped not just by rational
judgment and our personal history but are largely
influenced by our perceptions and expectations .

The Primary function of teachers is imparting academic
skills and it is a fact beyond doubt. But most of the
researchers have been concermned with identifying
certain other functions, which are responsible for
individual difference among teachers in ream of
scholastic accomplisnment.  Apart from the intellectual
capacities factors like social and emotional intelligence
have been considered important for ateacherto perform

effectivelyinthe school.

There are two main theoretical approaches for assessing
emotional intelligence. The first approach is known as the
mixed-model framework, which generally comprises self-
report instruments that measure a combination of
cognitive, personality and affective attributes. The
second approach is known as the ability model
framework, which views El as a fraditional infelligence and
is comprised of a set of skills that combines emotions with
cognition (Mayer, Salovey, & Caruso, 2008). However the
measuring devices discussed above are mainly
concenfrating on assessing emaotional intelligence of the
individuals as how they respond in particular situations
and what will be their attitude or dispositions towards
certain personal and professional circumstances. All
these measures will give a consolidated measure of one's

lEMGTIONAL INTELLIGENCE '

: ] ] '
SELF MANAGING MOTIVATING EMPATHY HANDLING
AWARENESS EMOTIONS ONESELF RELATIONS
' ' ) ' '

Self Self Initiative Emotional Collaboration &
Recognition Control Management cooperation

Self Respect Conflict Self Leveraging Building
Management Motivation Diversity Bonds

Self Stress Optimism

Developing Interpersonal

Assessment CoPing Others Relationship

Emotional Adaptability Achievement Service Social
Awareness Drive Orientation awareness

Emotional Intelligence Based Instructional Package (EIBIP)

El and just suggest some of the ways for improving the
emotional infelligence but no such device show a
practical approach for improving the emotional
intelligence inthe real settings. The Emotional Intelligence
Based Instructional Package (EIBIP) was a creative
initiative  on this area to enhance the emotional
intelligence of teachers and prospective teachers with
real situation based strategies and hands on practices as
they can really shape the classroom practices for better
development of the individual

Emotional Intelligence Based Instructional Package
(EIBIP)

Emotional Infelligence Based Instructional Package is an
interactive instructional package developed for
enhancing the emotional intelligence of teachers and
prospective teachers exclusively. The package has got
sound theoretical base as it peep into the theories of Bar-
On, Mayer & Salovey and Daniel Goleman extensively
and the practical model developed by Marcia Hughes,
Bonita Patterson and J.B.Terrel for enhancing emotional
intelligence in tfraining and coaching activities for leaders
and managers.

Canwe Enhance Emotional Intelligence?

The real fact is that emotional inteligence can be
nurtured, developed and augmented. It is not a trait that
we either have or don't have. We can increase our
emotional intelligence at any time in our life as we leam
and practice the skills that makeup the concept of
emotionalintelligence. People can be taught to become
more emotionally intelligent which enables them to
become more successful in life. Teachers can instill in
learners the ability to be emotionally self aware, insightful
regarding the motivation of others, more able to cope
with  emotional dilemmas in life, more empathetic
towards their peers, more socially adept, able to solve
problems andresolve conflict.

Teachers can teach emotional inteligence by their
being, by how they handle difficult situations and how they
tune into the social dynamics betweenthe learnerslives. A
competent teacher should be a successful leader for
guiding the young minds for a creative and competent
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personal and professional life. Greater the academic
responsibility and leadership task, the more important our
emotionalintelligence competencies.

The critical analysis of the important emotional
intelligence models and measures realized that all these
measures pursue in evaluating different aspects of
emotional intelligence are constructed based on the
When
considering the people of India, who are not much

behavioral outcomes of the western people.

outburst in their behaviors, keep inferior nature while
dealing with elders & teachers and those with indigenous
nature & having low or average income feel worried to
respond truly before rich people. To assess the emotional
intelligence of these group/individualsis a big challenge.

Moreover, there are many Indion made emotional
intelligence tests, which only measures the emotional
intelligence of the people but does not give any specific
idea for improving the emotional infelligence of a group.
Emotional Intelligence Based Instructional Package (EIBIP)
specifically for teachers/prospective teachers was an
innovative package for enhancing emotional
intelligence by taking the scientific background of the
concepts from Mayor and Salovey emotional intelligence
components.

The package was developed by concentrating the five
dimensions of Goleman like Self awareness, managing
emotions, motivating oneself, empathy and handling
relationship. Four components for each of the five
dimensions were identified as one precedes the other
and finally the Emotional Intelligence Package is
developed by considering all the above components in
detail. The package provides sufficient activities to
promote orto develop the components specified above.
The package is organized in the following way. First it
describes the purpose of the task to undergo as
Objective, then what to do in each and every task as
Thumbnail, then the expected outcome of the work that
we do as Outcome, on what sample we are adopting this
package as Audience, the materials needed for this
execution as Materials, the division of time to specific
segments of the fotal task as Time Matrix, then detailed
information about what they have to do as Insfructions

and finally what data you want to get from them in the
form of bunch of questions as Task Card. Modular
approach was adopted for conducting the activity or
executing the task.

Objectives of the Study
The objectives of the study are as follows

® TJo study the effect of Emotional Infelligence Based
Instructional Package on emotional intelligence by taking
pre-emotionalintelligence as covariate.

e TJo study the relationship between Emotional
Intelligence and Teaching Competency of Prospective
teachers.

Hypothesis of the Study
The hypotheses set for the study are as follows

® There is a significant effect of Emotional Intelligence
Based Instructional Package on Emotional Intelligence by
taking Pre-Emotional Intelligence as covariate.

® There is a significant relationship between Emotional
Intelligence and Teaching Competency of Prospective
teachers.

Methodology
Method

Experimental method was adopted for the study. The
experimental design used in this study was Pre-test — Post-
test equivalent group design.

Sample

The study was conducted on a sample of 50 prospective
tfeachers (B.Ed students) from N.S.S.Training College,
Ottapalom. The sample was matched with respect to
gender and both the groups were matched with respect
to pre-emotional intelligence. Care was taken to ensure
that the sample selected were equivalent in many
aspects like the subject they study and treatment they
receive etc. For smooth conduct of the experiment and
for practicalreasons it was decided to select sample from
the college ensuring equivalence in both groups.

Tool

Standardized tools were used for assessing the emotional
intelligence and teaching competency of prospective
teachers. The tools usedin the study are as follows
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® Emotionalintelligence Test for Prospective Teachers
® Teaching Competency Inventory

® Proformafor assessing teaching competency
Analysis & Interpretation

Objective 1

The objective was to study the effect of Emotional
Intelligence Based Instructional Package (EIBIP) by
considering pre-emotional intelligence as covariate. The
data were analyzed with the help of One Way ANCOVA by
considering pre-emotional infelligence as covariate. The
resultsare giveninTable 1.

Table 1, it can be seen that the adjusted F-Value (MSSy.x of
Treatment/error) is 12.08 (table value is 7.17) which is
significant at 0.01 level with df= 1/47. It shows that the
adjusted mean scores of emotional intelligence of
experimental group and control group differ significantly.
Further from Table 2 the adjusted mean scores of
emotional intelligence of experimental group is 401.6
which is significantly higher than that of the control group
whose adjusted mean score of emotional intelligence is
368.8. It may, therefore, be said that the Emotional
Intelligence Based Instructional Package (EIBIP) could
significantly enhance the emotional intelligence of the
students when pre-emotional intelligence was
considered as covariate. The results are in agreement with
the observation made by Caruso & Salovey (2004), they
told that if people were ask to solve emotional problems
and when correction is made on their response some sort
of emotionalintelligence is developed forthem.

Mean Square
Source of  gf  Sum of Squares of Variance Fyx Remark
Variance (SSy.x) ( MSSy.x)
Treatment 1 13353.42 13353.42 12.08** p<0.01
Error 47 51949.87 1105.32
Total 49 65303.29

** Significant at 0.01 level
Table 1. Summary of One Way ANCOVA of
Emotional Intelligence by taking Pre-Emotional
Intelligence as covariate

Group Adjusted Mean Scores of El Standard Error
Experimental Group 401.6 6.654
Control Group 368.8 6.654

Note: Pre Emotional Infelligence is 367.8
Table 3. Summary of Adjusted Mean Scores of Emotional
Intelligence by taking Pre Emotional Intelligence as Covariate

Objective 2

The objective was to study the relationship between
emotional intelligence and teaching competency of the
Experimental group before and after the treatment
separately. The data were analyzed with the help of
Product Moment Correlation and the results are given in
Table 3.

From Table 3, it can be seen that the correlation
coefficients between emoftional intelligence and
teaching competency before and after the Treatment
are 0.565 and 0.613 respectively which are significant at
0.01 level with df= 1/48. It reflects that both emaotional
intelligence and teaching competency were positively
and significantly related to each other, both before as well
as affer the Treatment. Further the percentage of
commonness between emotional inteligence and
teaching competency before and after the treatment
was found to be 31.92% and 37.58% respectively. It
reflects that there was 5.66% change in the commonness
shared between emotional intelligence and teaching
competency after the treatment. The raise of the
percentage of commonness shows the influence of the
Emotional Intelligence Based instructional Package (EIBIP)
on the experimental group with a greater significance at
0.01 level. The results are in good agreement with the
results of the study done by Hwang, Fei-Fei,(2003) who
says that the faculty members who performed superior in
overall El skills tended to achieve higher teaching
effectiveness (r=0.744).

Major Findings of the Study

® The emotional intelligence based instructional
package (EIBIP) could significantly enhance emaotional
intelligence of the prospective teachers when pre-
emotional intelligence was considered as covariate. The

Correlation % of Correlation % of
Variable Coefficient () commonness Coefficient (1) commonness
(Before Treatment)  (r* x100) (After Treatment)  (r* x100)
Emotional 0.565%* 31.92 0.613** 37.58
Infelligence &
Teaching
Competency

** Significant af 0.01 level
Table 3. Correlation between Emotional Intelligence and
Teaching Competencyof the Experimental group before
and after the treatment separately
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F-Value is 12.08 (table value is 7.17) which is significant at
0.01 level with df= 1/47. The adjusted mean scores of
emotionalintelligence of experimental group (401.6) and
control group (368.8) differ significantly.

® \When the extent of relationship was estimated
between emotional intelligence and tfeaching
competency, both the variables were positively and
significantly related to each other, both before (r =
0.565**)aswellas after (r = 0.613**) the freatment.

® The increase in the percentage of commonness
between emotional intelligence and teaching
competency shows the influence of the package (EIBIP).

Educational Implications

The growing empirical link between emotional
intelligence and academic success showed that there
has been an increase in the programs and activities that
target the development of various emotional infelligence
competencies within children and youth in elementary
and secondary schools. Recently implementation of
programs that target emotional and social
competencies has become a priority in many schools.
However, there has been little evidence supporting the
inclusion of such programs within schools.

The study promotes an insightful idea for curricular
restructuring in all most all levels of teacher education. It
promotes a deeper understanding of emaotional and work
place competencies concerned with teachers and in
teacher education field. The study also gives an idea of
the intervention programs that need to be carried out in
the schools for earlier promotion of emotional intelligence
among school students.

It provides an empirical basis for suggesting that
educational administrators could use the investigated
personal factors like emotional intelligence to predict the
tfeaching competency which will provide prospective
teachers with tools to achieve long term success,
increase awareness of interdependence, personal
responsibility for choices and consequential thinking,
create learning environment that arouse and sustain
student curiosity and intrinsic motivation to build a context
where high achievement is valuable and enjoyable.

Conclusion

Emotional intelligence should be the deciding factorin all
levels of educational judgement because ‘it is with the
heart that one seesrightly what is essential is invisible to the
eye” The study suggest that it is possible to develop the
emotional intelligence of prospective teachers and also
shows a strong positive relationship between emotional
inteligence and teaching competency. Therefore the
study has remarked the importance of enhancing social
and emotional competencies in elementary, secondary
and highersecondary school system.
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